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ABSTRACT 
The studies state that there have been come across some problems, shortcomings and insufficiencies during the 
implementation of renewed Social Studies Curriculum based on constructivist approach in Turkey.  The purpose of 
this paper is to evaluate the Fifth Grade Social Sudies Curriculum in terms of its needs assessment, goals, content, 
teaching-learning process and assessment process subject to curriculum development basis. The data was collected 
through “Curriculum Evaluation Analysis Form”, developed by an academic in Curriculums and Instruction 
Department of Afyon Kocatepe University and 3 doctoral students in the same area and analyzed through document 
analysis. The reliabilty of scale was calculated as 0.8. It is concluded that the curriculum was developed on the basis 
of constructivist approach in terms of its objectives, content, teaching-learning process and assessment process, 
but it is seen that the objectives are determined without consideration of students’ intrest and level and also there 
is disregardation of regional discrepancies in the process of determination of needs. 
Keywords: social studies curriculum, evaluation, social studies course, components of curriculum 
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INTRODUCTION 

Social Studies is quite important in terms of preparing children for 
life, and providing them with specific habits and skills in Primary 
school. National Council for the Social Studies (1994) defines social 
studies as: 

…the integrated study of the social sciences and humanities to 
promote civic competence. Within the school curriculum, 
social studies provides coordinated, systematic study drawing 
upon such disciplines as anthropology, archaeology, 
economics, geography, history, law, philosophy, political 
science, psychology, religion, and sociology, as well as 
appropriate content from the humanities, mathematics, and 
natural sciences. The primary purpose of social studies is to 
help young people make informed and reasoned decisions for 
the public good as citizens of a culturally diverse, democratic 
society in an interdependent world. 

According to the Council (1994), the aim of social studies is “the 

promotion of civic competence—the knowledge, intellectual processes, and 

democratic dispositions required of students to be active and engaged 

participants in public life.” In parralel with this contemporary definition, 
Ministery of National Education (2005a) redefined Social Studies as “to 
be engaged to assist the individual social existence; history, geography, 

economics, sociology, anthropology, psychology, philosophy, political 
science and law topics that reflect the social studies and civics; learning 
areas comprising combining under one unit or theme; human 
interaction with the social and physical environment of the past, 
present and future is examined in the context; it is established as a 
primary school course starting from the concept of public education” 
and in this context, major structural changes were with the concept of 
learning, curriculum, textbooks, and classroom activities in the social 
studies curriculum in Turkey in 2004. 

In general, the renewed Social Studies Curriculum brings an 
innovative perspective. Student- centered and individual differences 
are further emphasized in this curriculum, thematic approach is taken 
into account in the regulation of content and learning areas have been 
identified in this framework. One of the most significant changes 
reflected in the new curriculum is the identification of inter disciplinary 
objectives and associated them with learning areas. Teachers are given 
roles as guide, as well as co-providers, utility, facilitating self-developer, 
planner, router, a person accounts of individual differences (ERG 
Report, 2005). 

In addition to this, it is observed that the new curriculum focuses 
on skills. The skills such as critical thinking, creative thinking, 
communication, problem solving, research, decision making and using 
information technologies, being entrepreneurial, concerning on 
personal and social values are highlighted in the curriculum. Activites 
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which will enable students to participate in research, inquiry, problem-
solving and decision-making processes are proposed to use. 
Additionally, it is emphasized the importance of “making-thinking” 
learning activities and cooperative learning strategies are intended to be 
used as required. In the development process, activities are developed 
through the theory of Multiple Intelligences from time to time. In the 
curriculum, not only learning outcomes but also process evaluation 
oriented alternative assessment methods have been used (ERG Report, 
2005). When considered from this point of view, the social studies 
curriculum has been shown to bring innovative arrangements by taking 
into account modern developments.  

Several evaluation studies have been conducted for different aspects 
of the renewed curriculum since the implementation of it and some 
problems, shortcomings and deficiencies have been identified. A study 
to assess the social studies curriculum, Doğanay (2008) has found that 
there are some problems systematically in terms of the dynamic 
relationship between the elements of the curriculum. Arslan and 
Şahiner (2010),  Ataman ve Kabapınar (2012), Ersoy ve Kaya (2009), 
Semenderoğlu ve Gülersoy (2005), Kesten ve Özdemir (2010), Akengin 
ve Demirsoy (2011), Adanalı (2008), Gömleksiz ve Öner (2013), Keçe 
ve Merey (2011), Yaşar (2005), Kayhan ve Tokcan (2013), Turan, 
Dönmez ve Çakmak (2009), İnce (2005), Aslan ve Tetik (2013), Aykaç 
(2007), Kaymakçı (2012), Kalaycıoğlu (2007), Memişoğlu (2012), 
Karacaoğlu (2010), Gelbal ve Kelecioğlu (2007) encountered with 
various problems in the implementation of the curriculum in their 
works which seem to support the findings. Considering overall 
evaluation studies of the curriculum, it is found that most of the them 
have evaluated the curriculum based on teachers’ and students’ 
opinions. In this context, the number of studies about the evaluation of 
5th Grade Social Studies curriculum through analysis form based on 
expert views is relatively small. Therefore, the aim of this study is to 
evaluate the renewed Fifth Grade Social Studies Curriculum mainly in 
terms of compliance with the requirements of the curriculum 
development foundations. For this purpose, it will be sought to answer 
the following sub-problems:  

1. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the needs assessment?  

2. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the objectives component of the 
curriculum? 

3. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the content component of the 
curriculum? 

4. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the teaching-learning process of 
the curriculum? 

5. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the assessment process of the 
curriculum? 

 
1 The Analysis Form was developed through Assoc. Prof. Gürbüz Ocak’s* views 
who is an academic in Department of Education, in Curriculum and Instruction, 
in Faculty of Educational Sciences in Afyonkarahisar Kocatepe University, and 
three teachers’ views**, Ramazan Yurtseven, Zeynep Gökteke ve Emine Akkaş 
Baysal, who are making doctoral studies in the same field. ***The Analysis Form 

METHOD 

In this study, document analysis method was used to evaluate the 
5th Grade Social Studies curriculum of secondary school in terms of its 
needs assessment, objectives, content and teaching-learning process 
and assessment process regarded to the compliance of curriculum 
development principles. Document analysis, used for collection of 
public or private records, studying and evaluating of them 
systematically, encompasses the analysis of written materials which 
involves information about targeted case or cases (Yıldırım & Şimsek, 
2005). In this context, it is aimed to evaluate the social studies 
curriculum in a systematic manner through the evaluation criteria 
based on conformity with the principles of curriculum development.  

Data Collection and Analysis 

At the stage of data collection, the literature related to basic 
elements of the curriculum was reviewed in order to determine needs 
and priorities of curriculum components (objectives, content, teaching-
learning process and assessment process). As a result of literature 
review, a large number of criteria which demonstrate the features of the 
curriculum have been identified in order to create criteria pool. The 
necessary corrections on these defined numerous criteria were made 
and finalized by taking an expert’s opinion*, who is working in 
Department of Education, in Curriculum and Instruction, in Faculty of 
Educational Sciences in Afyonkarahisar Kocatepe University, and three 
teachers’** views who are making doctoral studies in the same field. 
The document analysis form which is developed to evaluate needs, 
objectives, content, teaching-learning process and assessment process 
of the curriculum is called as “Curriculum Evaluation Analysis 
Form***” (AFCE).1 

The analysis form is prepared in the form consists of five sections. 
The first part is “Needs Assessment”; the second part is “Objectives”; the 
third part is “Content”; the fourth part is “Teaching-Learning process” 
and the fifth part is “Assessment Process”. These sections are developed 
by the teachers who are making doctoral studies in the field of of 
Curriculum and Instruction. The form was developed through 
examining the 5th Grade of Curriculum Social Studies in Secondary 
School which was published by the Board of Education in 2013. 
However, the comment section of the 2005 curriculum which underlies 
this curriculum (does not exist in 2013 curriculum) and the publications 
of Board of Education’s Curriculum Development Studies (Gömleksiz, 
2005; MEB, 2005) have been used in the formation of Analysis Form.  

used in the study is prepeared to use for other curriculums. This form was used 
also in the study entitled “The Evaluation of Elementary 4th Grade Science 
Curriculum” which was presented in ICOINE2014 conference. 

Table 1. Range table 

I completely Agree 5.00 4.20 

Agree 4.19 3.40 
I Somewhat Agree 3.39 2.60 
I Agree less 2.59 1.80 
I Disagree 1.79 1.00 
No Information 0  
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The percentage of agreement between the analysis executed by 
experts in order to ensure the reliability of the study was calculated 
(Miles & Huberman, 1994).  In this study, for this purpose, “Consensus/ 
(Consensus+Dissidence)*100” Miles & Huberman’s formula (1994) and 
the reliability coefficient was calculated as 0.8. According to 
Buyukozturk (2013), in order to accept the obtained value as reliable, 
percentage agreement must be above 0.7. Score range of items was 
calculated by the formula that Range Width = (String Width)/(Number 
of Groups). The score range was determined as 4.5 = 0.80. (Tekin, 
1996). 

FINDINGS 

In the study, the 5th Grade Social Studies Curriculum of secondary 
school in terms of its needs assessment, objectives, content and 
teaching-learning process and assessment process was evaluated throug 
the criteira in the analysis form which was developed by an expert of 
curriculum and instruction and three teachers who are making doctoral 
studies in the same field. Analysis form was filled individually by those 
three teachers and evaluated by calculating average scores. 

Findings of the sub-problems: 

1. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the needs assessment? 

According to Table 2, it is seen that neither environmental nor 
regional differences has been considered while determining the needs. 

The criterion of “when determining needs, the scientific progress are 
taken into account” was answered by the observers in “I Completely 
Agree” level. On the other hand, while the criterion of “the overlapping 
level of needs in terms of Progressivism and Re-constructionism” which 
were the educational streams of the curriculum’s theoretical 
foundations was answered by the observers in “Agree” level, it is 
answered in “I Disagree” level in terms of Perennialism and 
Essentialism, while the criterion of “interview and literature techniques 
in the process of preparation of the curriculum” as needs assessment 
techniques was answered by observers in “I Completely Agree” degree. 
Therefore, it can be interpreted that the studies of need assessment of 
Social Studies Curriculum was carried out in accordance with the 
principles of curriculum development.    

2. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the objectives component of the 
curriculum? 

When the table of objectives (Table 3) is examined, the criterion of 
“the curriculum has overall and specific objectives” was answered by the 
observers in “I Completely Agree” level. It is seen that the criterion of 
“needs and specific objectives” was answered in “Agree” overlap level. 
When determining the objectives in Social Studies curriculum, it was 
found that neither the old nor the revised Bloom’s taxonomy was taken 
into account. Additionally, it is observed tha the objectives are clear, 
understandable and clearly stated.  It is seen that the objectives are listed 
from simple to complex, from easy to difficult. Generally, it can be 
interpreted through the findings of objectives component of the 

Table 2. The evaluation table of the curriculum’s need assessment component 

NEED ASSESSMENT 

OBSERVERS 

AVERAGE 

1 2 3 
1. When determining the needs, environmental and regional differences are taken into account. 1.00 1.00 1.00 1.00 
2. Scientific developments are taken into account when determining the needs. 5.00 5.00 5.00 5.00 
3. The overlap level of the needs with educational streams such as:     
3.a. Perennialism 1.00 1.00 1.00 1.00 
3.b. Essentialism 1.00 1.00 1.00 1.00 
3.c. Progressivism 4.00 5.00 4.00 4.66 
3.d. Re-constructionism 4.00 4.00 4.00 4.00 
4. The usage of needs assessment techniques:                                                                                                          
4.a. Delphi technique is used. 0 0 0 0 
4.b. Questionnaire development technique is used. 0 0 0 0 
4.c. Dacum technique is used. 0 0 0 0 
4.ç. Occupation analysis technique is used. 0 0 0 0 
4.d. Measuring tools-testing technique is used. 0 0 0 0 
4.e. Interview-group meetings technique is used. 5.00 5.00 5.00 5.00 
4.f. Observation technique is used. 0 0 0 0 
4.g. Literature review technique is used. 5.00 5.00 5.00 5.00 
5. When determining the needs, the views of stakeholders are taken into account     
5.a. Experts Views 5.00 5.00 5.00 5.00 
5.b. Students’ Views 5.00 5.00 5.00 5.00 
5.c. Teachers’ Views 5.00 5.00 5.00 5.00 
5.ç. Parents’ Views 5.00 5.00 5.00 5.00 
5.d. Managers’ Views 5.00 5.00 5.00 5.00 
5.e. Inspectors’ Views 5.00 5.00 5.00 5.00 
5.f. Non-governmental Organizations’ Views 5.00 5.00 5.00 5.00 
6. When determining the needs, the needs assessment approaches are used:     
6.a. Differences approach has been adopted. 0 0 0 0 
6.b. Descriptive approach has been adopted. 0 0 0 0 
6.c. Democratic approach has been adopted. 4.00 4.00 4.00 4.00 
6.ç. Analytical approach has been adopted. 4.00 4.00 4.00 4.00 
7. Determining the stage of the needs assessment:      
7.a. Preparatory work is carried out. 5.00 5.00 5.00 5.00 
7.b. Data collection efforts are carried out. 5.00 5.00 5.00 5.00 
7.c. Data analysis is carried out. 5.00 5.00 5.00 5.00 
7.ç. Information reporting is carried out. 5.00 5.00 5.00 5.00 
8. Needs assessment studies meet the needs of individuals. 5.00 4.00 4.00 4.33 
9. Needs assessment studies meet the needs of community 4.00 4.00 4.00 4.00 
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curriculum that the objectives studies of the Fifth Grade Social Studies 
Curriculum are carried out in accordance with the principles of 
curriculum development.  

3. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the content component of the 
curriculum? 

According to Table 4, it is observed that the content is compatible 
with the objectives and it is seen that curriculum answers the question 
“What will we teach?”. While the criterion of “Objectives of units are 

suitably shared in time of units” is answered by the observers in “I 
Agree” level, they express their opinion for the criterion “Topics of 
units consist of extensive information” in “I Completely Agree” level. 
On the other hand, while the content is found to be applicable, it is seen 
that curriculum activities have been correlated with the subject. 
However, observers’ opinions subject to the student’s level of readiness 
is “I Somewhat Agree”. In addition, according to the observers, it is 
observed that the content is arranged from simple to difficult; subjects 
and concepts are repeated at regular intervals and subjects are 

Table 3. The evaluation table of the curriculum’s objectives component 

OBJECTIVES 

OBSERVERS 

AVERAGE 

1 2 3 
1. The overall objectives of the curriculum are stated. 5.00 5.00 5.00 5.00 
2. The specific objectives of the curriculum are indicated. 5.00 5.00 5.00 5.00 
3. Objectives overlap with the needs. 4.00 4.00 3.00 3.66 
4. Objectives overlap with specific objectives. 4.00 4.00 4.00 4.00 
5. The overlap of objectives with eduactional streams:     
5.a. Perennialism 1.00 1.00 1.00 1.00 
5.b. Essentialism  1.00 1.00 1.00 1.00 
5.ç. Progressivism  4.00 5.00 5.00 4.66 
5.d. Re-constructionism 4.00 4.00 4.00 4.00 
6. Bloom’s Taxonomy is taken into consideration when determining objectives. 1.00 1.00 1.00 1.00 
7. Bloom’s Revised Taxonomy is taken into consideration when determining objectives. 1.00 1.00 1.00 1.00 
8. Objectives express what students should do. 5.00 5.00 5.00 5.00 
9. Objectives are based on learning products. 4.00 4.00 4.00 4.00 
10. Objectives seem to be self-consistent. 4.00 4.00 4.00 4.00 
11. Objectives are feasible. 4.00 4.00 4.00 4.00 
12. Objectives are achievable. 4.00 4.00 4.00 4.00 
13. Objectives are achievable during an academic year. 4.00 4.00 4.00 4.00 
14. Suitability of objectives with the readiness of students:     
14.a. Objectives are suitable for prior learning. 4.00 4.00 4.00 4.00 
14.b. Objectives are suitable for students’ developmental level. 4.00 5.00 5.00 4.66 
14.c. Objectives are suitable for students’ interest. 4.00 3.00 2.00 3.00 
14.ç. Objectives are suitable for students’ individual characteristics. 4.00 3.00 22.00 3.00 
15. Objectives are clear, understandable and clearly stated. 4.00 4.00 4.00 4.00 
16. Objectives are from easy to difficult and from simple to complex. 4.00 4.00 4.00 4.00 

 

Table 4. The evaluation table of the curriculum’s content component 

CONTENT 

OBSERVERS 

AVERAGE 

1 2 3 

1. Content overlaps with objectives 4.00 4.00 4.00 4.00 
2. Curriculum answers the question "What will we teach?" 4.00 4.00 4.00 4.00 
3. Objectives of units are suitably shared in time of units. 4.00 3.00 4.00 3.66 
4. Topics of units consist of extensive information. 5.00 4.00 4.00 4.33 
5. Content is feasible. 4.00 4.00 4.00 4.00 
6. There is a relation between topics and activities 4.00 4.00 4.00 4.00 
7. Topics are suitable for students’ readiness. 3.00 3.00 3.00 3.00 
8. Content is organized from simple to difficult. 4.00 4.00 4.00 4.00 
9. Topics and concepts are repeated at regular intervals. 4.00 4.00 4.00 4.00 
10. Topics are prerequisite of each other. 3.00 4.00 4.00 3.66 
11. Content is organized into modules. 1.00 1.00 1.00 1.00 
12. There is a relation between interdisciplinary objevtives and the objectives of units. 2.00 2.00 2.00 2.00 
13. There is a relation between objectives of units and basic skills:     
13.a. There is a relation between objecives and critical thinking 4.00 4.00 4.00 4.00 
13.b. There is a relation between objevtives and creative thinking. 4.00 4.00 4.00 4.00 
13.c. There is a relation between objectives and communication skills 4.00 4.00 4.00 4.00 
13.d. There is a relation between objectives and questions ability. 4.00 4.00 4.00 4.00 
13.e. There is a relation between objectives and problem solving skills. 4.00 4.00 4.00 4.00 
13.f. There is a relation between objectives and information technology. 4.00 4.00 4.00 4.00 
13.g. There is a realtion between objecitves and enterpreneurial skills. 4.00 4.00 4.00 4.00 
13.h. There is a relation between objectves and using Turkish right, effective and well. 4.00 4.00 4.00 4.00 
14- There is a relation between content and real life. 4.00 4.00 3.00 3.66 
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prerequisite for each other. According to the findings, the content 
component of the Fifth Grade Social Studies Curriculum are carried out 
in accordance with the principles of curriculum development, except 
for the criterion of “Topics are suitable for students’ readiness” and 
“There is a relation between interdisciplinary objevtives and the 
objectives of units”.  

4. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the teaching-learning process of 
the curriculum? 

When Table 5 is examined, the findings show that teaching 
strategies and methods / techniques have been associated with 
objectives and the practices in teaching-learning process is consistent 
with the curriculum’s objectives. While the observers express their 
opinion for the criterion of “The defined learning experiences’ 
overlapping level in terms of student’s interest and developmental level” 
in “I Agree” level, they indicate their opinion in “I Somewhat Agree” 
level in terms of students’ prior learning. It is observed that the 
curriculum directs theachers to use special instruction methods, to 
make assessment activities. However, it is found that new curriculum 
seems insufficient to use learning process variables (reinforcement, tips 

Table 5. The evaluation of the curriculum’s learning and teaching process 

TEACHING-LEARNING PROCESS 

OBSERVERS 

AVERAGE 

1 2 3 

1. Teaching strategies and methods / techniques have been associated with objectives. 4.00 4.00 4.00 4.00 
2. The practices in teaching-learning process is consistent with the curriculum’s objectives. 4.00 4.00 4.00 4.00 
3. The defined learning experiences’ overlapping level in terms of:     
3. a.Student’s interest  4.00 4.00 4.00 4.00 
3. b. Students’ prior learning  4.00 3.00 3.00 3.33 
3. c. Students’ developmental level  4.00 4.00 3.00 3.66 
4. The defined learning experiences of the curriculum is accordance with the affordability principle of the curriculum.  4.00 4.00 4.00 4.00 
5. The relationship between the other courses and defined learning experiences has been established (coherence principle). 4.00 4.00 4.00 4.00 
6. The defined learning experiences in itself is associated with other learning experiences.  4.00 4.00 4.00 4.00 
7. The defined learning experiences of upper-lower class relations:     
7. a. Supports the upper class. 4.00 4.00 4.00 4.00 
7. b. Reinforces lower class. 4.00 4.00 4.00 4.00 
8. The defined learning experiences in the curriculum are selected in accordance with the principle of progressivity. 4.00 4.00 4.00 4.00 
9. Learning experiences are listed in accordance with the principles and the policy of teaching-learning process. 4.00 4.00 4.00 4.00 
10. The proposed teaching-learning approaches in the curriculum are selected according to subject area. 4.00 4.00 4.00 4.00 
11. The defined teaching-learning process improves the quality of basic life skills such as:      
11. a. Critical thinking skills 4.00 4.00 4.00 4.00 
11. b. Creative thinking 4.00 4.00 4.00 4.00 
11. c. Research, inquiry and decision making skills 4.00 4.00 4.00 4.00 
11. d. Problem solving skills 4.00 4.00 4.00 4.00 
11. e. Communication skills 4.00 4.00 4.00 4.00 
11. f. UsingTurkish right, good and effectively way 4.00 4.00 4.00 4.00 
11. g. Entrepreneurial skills 4.00 4.00 4.00 4.00 
11. h. Ability to use information technology 4.00 4.00 4.00 4.00 
12. Teaching-learning process:     
12. a. Supports 5E model. 4.00 4.00 4.00 4.00 
12. b. Seems to support discussion methods (debates, panel discussions, open forums etc.). 4.00 4.00 4.00 4.00 
12. c. Supports teacher-centered methods (lectures, question-answer etc.). 1.00 1.00 1.00 1.00 
12. d. Supports group teaching methods.  4.00 4.00 4.00 4.00 
13. Teachers are directed to be granted special teaching methods of the course in the curriculum.  4.00 4.00 4.00 4.00 
14. The teaching-learning process directs teachers are to make preparations before the course.  4.00 4.00 4.00 4.00 
15- Learning experiences direct teacher to make assessment. 4.00 4.00 4.00 4.00 
16- Curriculum’s level in terms of directing teachers to use teaching-learning process variables such as:     
 16. a. Reinforcement 2.00 2.00 2.00 2.00 
16. b. Clue 2.00 2.00 2.00 2.00 
16. c. Feedback. 2.00 2.00 2.00 2.00 
17. Teaching-Learning process encourages student participation. 4.00 4.00 3.00 3.66 
18.Teaching-Learning process is associated with learning areas.  4.00 4.00 4.00 4.00 
19. The flexibility level of the activities in the teaching-learning process in terms of:      
19. a. Time 1.00 1.00 1.00 1.00 
19. b. Region 1.00 1.00 1.00 1.00 
19. c. Developmental characteristics 4.00 3.00 4.00 3.66 
19. d. taking account of prior learning. 4.00 3.00 4.00 3.66 
20- The examples related to the courses are:     
20. a. Student-centered 4.00 4.00 4.00 4.00 
20. b. Teacher-centered 1.00 1.00 1.00 1.00 
21. The teaching-learning process makes the choice of material easy for teacher. 2.00 2.00 2.00 2.00 
22. The relationship between the suggested methods and techniques of the curriculum and learning styles has been established.  3.00 2.00 3.00 2.66 
23. The final activities such as discussion questions, trip, observation, experiment, summarizing, producing guide teachers 
effectiveness is a guiding nature. 

3.00 3.00 3.00 2.66 

24. The classroom layout is stated in the curriculum. 1.00 1.00 1.00 1.00 
25- The curriculum leads teachers to effective classroom management.  1.00 1.00 1.00 1.00 
26- The time allocated for the teaching-learning activities is sufficient. 1.00 1.00 1.00 1.00 
27- The activities seem to guide students. 4.00 4.00 4.00 4.00 
28- The activities seem to guide teachers. 4.00 4.00 4.00 4.00 
29- Teaching-learning activities can be performed.  4.00 4.00 4.00 4.00 
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and feedback). In addition to this, it is determined that the new 
curriculum has no information about the layout of class. While the new 
curriculum does not lead teachers on effective classroom management, 
it is observed that the time allocated for the teaching-learning activities 
are not enough. Activities for both students and teachers are guiding 
and activities are achievable. In summary, according to the findings, it 
can be said that the teaching-learning process of the Fifth Grade Social 
Studies Curriculum is carried out in accordance with the principles of 
curriculum development in terms of some criteria. On the other hand, 
it is found insufficient in terms of some criteria such as using learning 
process variables (reinforcement, tips and feedback) and establishing 
relationship between methods/techniques and learning styles. 

5. What is the compliance level of the fifth grade social studies 
curriculum studies in terms of the assessment process 
component of the curriculum? 

According to Table 6, when the the assessment process of the 
curriculum is examined, the criterion of “The curriculum has a part of 
the assessment” and “the assessment part of the curriculum shows how 
to test samples of the objectives” and “the examples given for assessment 
process measure the level of learning of related subjects” are answered 
in “I Very Agree” level. On the other hand, it is identified that the 
examples given for assessment process are not associated with the 
taxonomy of the objectives. According to the findings, it can be 
generally concluded that the assessment component of the Fifth Grade 
Social Studies Curriculum are carried out in accordance with the 
principles of curriculum development. 

CONCLUSION AND DISCUSSION 

According to the findings obtained about need assessment 
component of the curriculum, it can be concluded that neither 
environmental nor regional differences has been considered while 
determining the needs. Except for his criterion, it can be said that the 
studies of need assessment of the Fifth Social Studies Curriculum was 
carried out in accordance with the principles of curriculum 
development. It would be useful to take steps to improve the 
effectiveness and functionality of The Educational Regions and Board 
of Education in provincial and district centers for the neglected 

“locality” part of the curriculum through empowerment in order to 
solve this neglected part of the curriculum (Turan, Dönmez ve Çakmak, 
2009). And also it can be generally said that the objectives component 
of the Fifth Social Studies Curriculum is carried out in accordance with 
the principles of curriculum development. It it was found that neither 
the old nor the revised Bloom’s taxonomy are taken into account and 
there is no explanation about the taxonomy of the objectives as well. 
Furthermore the objectives are not found suitable in terms of students’ 
individual characteristics and interests. It is observed that these results 
are consistent with Doğanay (2008) and Kayhan & Tokcan’s (2013) 
findings. Although the curriculum’s content component is found in 
accordance with the principles of curriculum development, it is 
criticized becuase of not taking account of students’ readiness and 
insufficient relationship between interdiciplinary objectives and unit 
objecitves. Yaşar (2005) ve Keçe and Meyer’s (2011) studies support 
these results.  

The assessment processs of the curriculum are criticized for the 
cases such as being inadequate to use teaching-learning process 
variables such as (reinforcement, clue and feedback) and establishing 
insufficient relationship between the methods proposed by the 
curriculum and learning styles. Additionally, neither time nor region is 
flexible in teaching-learning processs and the process does not make the 
choice of material easy for teacher.  Moreover, the curriculum is 
severely criticized for stating no classroom layout and effective 
clasroom management and insufficient time for teaching-learning 
activities. It is observed that these results are consistent with 
Karacaoğlu’s (2010) findings. It can be generally said that the teaching-
learning process component of the Fifth Social Studies Curriculum is 
partially carried out in accordance with the principles of curriculum 
development because of these criticized aspects. On the other hand, the 
assessment process of the curriculum is generally found in accordance 
with the principles of curriculum development, except for the cases that 
not being associated with the taxonomy of the objectives and not having 
table of indicators. These results are consistience with Tarman, Ergür 
and Eryıldız’s (2012) findings. 

Table 6. The evaluation table of the curriculum’s assessment process component 

ASSESSMENT PROCESS 

OBSERVERS 

AVERAGE 

1 2 3 

1. The curriculum has a part of the assessment. 5.00 5.00 5.00 5.00 
2- The assessment part of the curriculum shows how to test samples of the objectives. 4.00 4.00 4.00 4.00 
3- The examples given for assessment process measure the level of learning of related subjects. 4.00 4.00 4.00 4.00 
4-The examples given for assessment process are associated with the taxonomy of the objecitves.  1.00 1.00 1.00 1.00 
5- The curriculum directs teachers to use alternative assessment and evaluation tools in the process of evaluation 
of objectives. 

5.00 5.00 5.00 5.00 

6- The curriculum gives information how to use assessment and evaluation tools.  4.00 4.00 4.00 4.00 
7- The usage level of examples for assessment and evaluation tools:     
7.a. It is directed to product. 4.00 4.00 4.00 4.00 
7.b. It is directed to process. 4.00 4.00 4.00 4.00 
8- At the end of each unit there are measurement tools to determine the level of students.  4.00 4.00 4.00 4.00 
9- Student’s level of participation in the assessment process:     
9.a. There are measurement tools for self-assessment.  5.00 5.00 5.00 5.00 
9.b. There are measurement tools for peer assessment.  5.00 5.00 5.00 5.00 
9.c. There are measurement tools for group assessment.  5.00 5.00 5.00 5.00 
10- There is table of indicators. 1.00 1.00 1.00 1.00 
11- Explanations for the assessment of the measurement results are included. 4.00 4.00 4.00 4.00 
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ABSTRACT 
Determination of the perceptions of the prospective teachers for the ICT terms have a remarkable potential to 
provide input for technology integration plans and ICT trainings. Within this context, the purpose of this study is 
to discover the metaphors constructed by prospective teachers for the ICT terms. Data were gathered from 180 
prospective teachers through survey. 977 valid metaphors constructed by the participants were grouped into 
conceptual categories for the six ICT terms. The most common conceptual categories are “developing and 
changing” for the technology, “making life easy” for computers and search engines, “limitless and endless” for the 
Internet, “means of communication” for social networks, and “addictive items” for video games. 
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INTRODUCTION 

The use of technology has recently become more common than 
ever before. Along with the use of technological devices, this has also 
brought about the frequent use of words related with technology in our 
daily lives and in education. Developments in Information and 
Communications Technology have opened a great avenue for educators 
to improve teaching and learning. Technology is currently perceived in 
education as a mean of enhancing teaching and learning. In order to 
embed technology efficiently in educational processes, it is necessary for 
teacher educators to know how technology and terms related to the 
technology are perceived by prospective teachers. When teacher 
candidates have sufficient instruction during their education they have 
positive ideas for instruction using technology and they believe that it 
is effective (Morrison and Jeffs, 2005).  

A significant quality of technology is that it eliminates limits in 
education, transferring learning processes outside the class enabling 
learning during the entire day and life. This also supports life-long 
learning which has become quite popular recently due to the fact that 
learning must not be limited within education offered at school, it 
should continue during entire life because new knowledge is generated 
very rapidly. In order to make use of technology in teaching to support 
limitless learning, and to grant learners with life-long learning skills, it 
is required for teacher educators to know how students perceive forms 
of technology such as social networks, search engines and video games. 
It has been indicated that prospective teachers’ behavioral approaches 
perceptions of the technologies that they are going to make use of in 
their classrooms have a strong influence on their future perceptions and 

eagerness to use technology in their teaching environments (Teo and 
Lee 2010).  

Studies investigating metaphors used for the computer and for the 
technology can be found on the literature (Gecer, 2013; Gurol & 
Donmus, 2010; Kobak & Taskin, 2012; Koc, 2013). However there is no 
single study investigating the metaphors for the terms used in 
Information Communications Technology which are frequently used 
by the stakeholders of the education adventure. Prospective teachers 
play the key role in the integration and use of the ICT in schools. 
Determination of the perceptions of the prospective teachers for ICT 
terms have a remarkable potential to provide input for technology 
integration plans and ICT trainings. Within this context, the purpose 
of this study is to discover the metaphors constructed by prospective 
teachers for the ICT terms. This study aims to seek answers for the 
following research questions: 

1. Which metaphors do prospective teachers use to portray the 
terms for technology, computers, the internet, search engines, 
social networks and video games? 

2. How frequently are the metaphors used by prospective teachers 
to portray the terms for technology, computers, the internet, 
search engines, social networks and video games? 

3. How do prospective teachers justify metaphors for the ICT 
terms that they constructed?  
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METHODOLOGY 

Design of the Study 

The qualitative survey (Jansen, 2010), recently emerging type of 
qualitative research, was used in the study. There were two open-ended 
questions at the survey. The first open-ended question was targeting to 
gather the metaphors constructed by the prospective teachers for the 
six ICT terms. The second open-ended question was asking 
respondents to justify the metaphors for the ICT terms that they 
constructed. The content analysis was used to analyze the qualitative 
data.  

Participants 

The participants of the study are 180 freshmen prospective teachers 
studying at the Education Faculty of a State university located at the 
Black Sea region.  Prospective teachers studying at the Early Child 
Education and the Special Education departments in 2013-2014 
academic year were selected among volunteers. The distribution of the 
participants according to their departments and genders are provided 
in Table 1. 

Data collection Instrument 

Participants were asked to complete six questions at the survey to 
form metaphors. Each survey question was constructed asking 
participants to write the metaphor for the ICT term and the reason for 
choosing that metaphor.  

Data Analysis 

Participants answered a total number of 1080 questions for the six 
ICT terms. The first stage of the data analysis includes exclusion and 
coding. Preliminary analysis of the data revealed that some participants 
did not use metaphors at the answers. Therefore, these answers were 
eliminated and not used at the analysis. Similarly, some participants did 
not provide explanation for the metaphors at the survey, so their 
answers were not considered at the analysis either. After the 
elimination of the unacceptable answers, the total number of metaphors 
left for analysis was 977. 

In the next stage, the content analysis process was initiated. 
Metaphors were alphabetically listed and a sample explanatory sentence 
describing the metaphor best was selected for each metaphor. After 
that, the metaphors formed by the participants were analyzed in terms 
of their common features related with the keywords. Conceptual 
categories were formed for each keyword associating each metaphor 
with a certain theme. 

Results 

Findings for the first research question 

The conceptual categories formed after the elimination of 
irrelevant or lacking data for each keyword are provided in Table 2. 

Findings for the second research question 

The frequencies and percentages of the conceptual categories 
formed after the elimination of irrelevant or lacking data for each 
keyword are provided in Table 3. 

Findings for the third research question 

The most common means by which prospective teachers justify the 
metaphors they constructed for the ICT terms are provided in Table 4. 

CONCLUSION AND RECOMMENDATIONS 

The purpose of this study is to discover the metaphors constructed 
by prospective teachers for the ICT terms. Results revealed that the 
most common conceptual category are developing and changing for the 
technology, making life easy for the computers and search engines, 
limitless and endless for the Internet, means of communication for the 
social networks, and addictive items for the video games. These 
findings reflect the perceptions of prospective teachers on ICT terms. 

It has been emphasized in several studies that technology 
implementation requires profound changes in the role of teachers and 
their epistemological views (Koc, 2013). Learning the perception of the 
prospective teachers for the ICT terms is important to take protective 
actions to change the undesirable perceptions of the prospective 
teachers for the ICT which is widely used in schools. In Koç (2013)’s 
study, it has been emphasized that student teachers’ conception of 
technology is restricted, focusing mostly on artifact and technical 
dimensions. In order to avoid this restriction, the curriculum must have 
a broader approach towards technology. Future research should 
concentrate on investigating the match and mismatches between 
intended use of the ICT tools and the perception of the prospective 
teachers. 

Table 1. Distribution of the participants according to their gender and programs 

  Undergraduate Program  

  Early Childhood Ed. Special Ed. Total 

  f % f % f % 

Gender 
Male 12 11,8 31 39,2 43 23,8 

Female 89 88,1 48 60,7 137 76,1 

Total 101 100 79 100 180 100 
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Table 2. Categories formed for the keywords 

Keywords Conceptual Categories Metaphor Names 

T
ec

hn
ol

og
y 

Developing and changing flower, plant, tree, human, child, river, baby, chameleon, living thing, earth, city, life, body, infinity, day, progress, 
horse, life, capitalism, black hole, writing, hairdresser, monkey, seasons, water, numbers, historic identity, outer 
space, pyramid, rain   

Limitless, endless Earth, sky, outer space, tree, living thing, circle, avalanche, abyss, line in geometry, dreaming, numbers   
Making life easy mother, robot, Hercules, popeye, spiderman, a hero performing magic, scientist, donkey, Earth, girl   
Necessities water, tree, bread, sun, life, light, organs, market, inspector gadget, Zeus   
Beneficial items library, forest , sun, Alaaddin’s lamp, magic window, magic world, donkey, cow, lost property room, saver   
Tools gear, vacuum cleaner, F5 key, pencil, box, hourglass, mixer, kitchen tools, toy   
Both beneficial and harmful humans, nuclear energy, weapon, dinosaur, sun, sea, life   
Rapidly progressing cheetah, rocket, dream, time, surfing   
Small animals bird, louse, butterfly, virus   
Food walnut, water, fried egg with meat   
Harmful items bomb, sandwich with jam, cat   
Vehicles car, train   
Hardworking animals bee  
Big animals lion   
Addictive items Nutella   

C
om

pu
te

rs
 

Making life easy library, intelligence, colt, robot, heartless person, octopus, mother, archive, myself, empty land, house, suitcase, sun, 
dough, intelligent person, human, the Jetsons, women, kangaroo, ant, turtle, all-inclusive thing, wise man, kitchen, 
teacher, rucksack, superman   

Organs brain, veins of brain, veins, heart, nervous system, body   
Limitless, endless Earth, universe, box, jigsaw puzzle, a lady’s bag, living things kingdom, factory, safe, Matruska doll, item, 

encyclopedia, vacuum cleaner, road   
Tools box, refrigerator, flight recorder, notebook, cupboard, memory stick, women’s memory, cauldron, book, bookshelf, 

jewelry box, television   
Necessities darling, spiced chips, building base, living thing, washing machine, limbs, house, book, chicken, girl, life, meal   
Beneficial items human, close friend, cow, turtle, encyclopedia, fun box, vacuum cleaner, book   
Both beneficial and harmful corn, human, knife, television, robot   
Fast animals horse, cheetah, atom ant   
Harmful items terrorist, monster, poisoned apple, vacuum   
Addictive items chocolate, honey, virus, cigarette  
Big animals lion, dog, Cyclops   
Developing and changing chameleon, Sultan Mehmet the Conqueror, Metehan   
Vehicles car, truck   
Hardworking animals ant  
Means of communication telephone   
Small animals puppy   

T
he

 In
te

rn
et

 

Limitless, endless library, ocean, universe, infinity, earth, sea, octopus, encyclopedia, humans, spider , toolbox, grocer, knowledge 
accumulation, wise man, room full of information, city, cloud, abyss, elephant, life, light speed, book, bookshelf, 
greengrocer’s, teacher, pyramid, magician, magic box, magic broom, historic item, land, space, Josph Morgan, 
Mustafa Topaloğlu, Spiderman   

Making life easy book, library, Alaaddin’s magic lamp, Superman, phone, encyclopedia, animal, 911 service, mother, father, car, 
friend, wise man, Gargamel, newspaper, sister Güzin, wise engine, St. Hizir, servant, rooms, dictionary, 
communication network, speaking, Nasreddin Hodja, Spiderman, Robin Hood, plane, vehicles   

Necessities water, food, life, breathing, salt, hunger, couch, most-liked item, chocolate, house, stuffed mutton balls, ladle, 
mother, funfair   

Both beneficial and harmful elephant and rabbit, horse, knife, bear, monster, Pandora’s box, circle, vacuum cleaner, high heel shoe, virus, meal, 
beneficial substance in alcohol   

Organs brain, veins, nerve cells 
Addictive items car, makeup, cigarette, air and water, drugs   
Harmful items illness, monster, virus, dump site   
Slow animals turtle  
Fast animals horse, ant   
Developing and changing Che Guevera, Historic identity   
Means of communication bird, carrier pigeon   
Beneficial items fun club   
Food chocolate   
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Table 2. Categories formed for the keywords (continued) 

Keywords Conceptual Categories Metaphor Names 

Se
ar

ch
 E

ng
in

es
 

Making life easy library, encyclopedia, teacher, Superman, vehicle, assistant, book, magnifying glass , Esra Erol, servant, woman, dog, 
girl, hero, family, smart devices, key, mother, father, parents, mirror, genius mind, easiness, electronic goods, factory 
workers, map genie, human mind, jet, introduction part, greengrocer, price tag, tongs, angel, stairs, fruit pieces, 
Nasreddin Hodja’s donkey, cooker, compass, clock, exhibition, Sherlock Holmes, dictionary, pilot, flying carpet, old 
wise man   

Limitless, endless wise man, library, encyclopedia, woman, earth, archive, shopping center, sea, lady’s bag , herbalist, researcher, 
bucket, wise sister, boutique, dustbin, mountains, matchmaking program, Saint Çelebi, Saint, philosopher, lake, life, 
book, Müge Anlı, Nasreddin Hodja, school, forest, Spiderman’s web, Pepe, Father Smurf, chips with taso, space, old 
man  

Beneficial items  hero of a fairy tale, Tom and Jerry, friend, teacher, milkman, cow, light, antibiotics, bridge, information   
Hardworking animals ant, bee   
Harmful items spoilt child, alcohol seller   
Both beneficial and harmful spy, friend   
Vehicles ship, vehicle   
Addictive items alcoholic drink   
Fast animals cheetah   
Small animals bird   
Tools jigsaw puzzle   
Necessities tree   

So
ci

al
 N

et
w

or
ks

 

Means of Communication letter, café, pigeon, telephone, gossip, friends’ gathering, easter, gold day, friends circle, nightingale, rail line, 
wedding, diary, communication, communication skill, communication device, wire, identity, book, bird, school, 
holiday resort, party, window, public transport vehicle, train station   

Addictive items octopus , spider web, cigarette, drug, prison, swamp, alcohol, lion, independence, Burak Özçivit, ripped stocking, 
whirlpool, pit, creature, sedative   

Necessities family, neighbours, friend, alcohol addict, mother, friend circle, gossip, man, matchmaking program, heart, bird, 
model, happiness, favourite toy, water   

Making life easy octopus, humans, newspaper boy, journalist, fish, meeting point, café, flat, pigeon, extended family, small child, hero, 
spider, popular friend, fan group   

Beneficial items toy, café, game, leisure center, diary, air, spider web, funfair, university   
Harmful items parrot, notebook of preschool children, big animal, monster, gossipy women, turtle, koala, labyrinth, cigarette, 

endless road, chicken hen   
Limitless, endless octopus, spider web, funfair, lace, zoo   
Both beneficial and harmful candy, dishonest person, herd, shopping mall, slippery bridge   

V
id

eo
 G

am
es

 

Developing and changing postman, virus   
Food dinner, apple   
Organs vein  
Small animals spider  
Addictive items drugs, cigarette, chocolate, alcohol, heroine, coffee, lion, darling , fire, addiction, addictive substances, myself, illness, 

beer, chocolate, crossword, Burak Özçivit, monster, chips, seed, playing house, well, book, cocaine, pasta, nicotine, 
chewing gum, sugar, collar, Teen Wolf, television, meal  

Beneficial items funfair, friends, toy, dreams, life, game boy, playing on the street, an item, Alice in Wonderland, myself, Bugs Bunny, 
lifeguard, Çalıkuşu, chocolate, playground, game, leisure center, Fenerbahçe, football, excitement, coffee, hero, book 
of tales, listening to music, game room, game, deadly illness, psychologist, clock   

Harmful items sleep, monster, television, knitting, appendix, empty plate, useless dream, empty room, Fenerbahçe, faux pas, 
unnecessary task, working in vain, dream world, thief, empty flat, cola, puppet, sly friend, dry tissue, painting nails, 
cigarette, indispensability, tuberculosis, snake, devices stealing time, passing time, time machine, poison   

Both beneficial and harmful dream, bacteria, chocolate, cat, funfair, appetizer, useless item, clock, television, passion, dungeon    
Limitless, endless funfair, fishnet, earth, leisure center, gloves, animals, small organisms   
Developing and changing Tom and Jerry, virus, graveyard   
Fast animals squirrel   
Making life easy friend   
Necessities meal   
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Table 3. Frequencies and Percentages of Categories formed for the keywords 
K

e
y

w
o

r
d

s
 

Conceptual Categories Metaphor Frequency Metaphor Percentage 

T
ec

hn
ol

og
y 

Developing and changing 56 36,3 
Limitless, endless 18 11,6 
Making life easy 15 9,7 
Necessities 14 9,0 
Beneficial items 11 7,14 
Tools 9 5,8 
Both beneficial and harmful 7 4,5 
Rapidly progressing 7 4,5 
Small animals 5 3,2 
Food 3 1,9 
Harmful items 3 1,9 
Vehicles 2 1,3 
Hardworking animals 2 1,3 
Big animals 1 0,6 
Addictive items 1 0,6 
Total: 154 100% 

C
om

pu
te

rs
 

Making life easy 36 23,5 
Organs 29 18,9 
Limitless, endless 19 12,4 
Tools 14 9,1 
Necessities 13 8,5 
Beneficial items 11 7,19 
Both beneficial and harmful 5 3,2 
Fast animals 5 3,2 
Harmful items 4 2,6 
Addictive items 4 2,6 
Big animals 3 1,9 
Developing and changing 3 1,9 
Vehicles 3 1,9 
Hardworking animals 2 1,3 
Means of communication 1 0,6 
Small animals 1 0,6 
Total: 153 100% 

T
he

 In
te

rn
et

 

Limitless, endless 69 39,8 
Making life easy 38 21,9 
Necessities 25 14,4 
Both beneficial and harmful 13 7,5 
Organs 8 4,62 
Addictive items 5 2,8 
Harmful items 4 2,3 
Slow animals 3 1,7 
Fast animals 2 1,1 
Developing and changing 2 1,1 
Means of communication 2 1,1 
Beneficial items 1 0,5 
Food 1 0,5 
Total: 173 100% 
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Table 3. Frequencies and Percentages of Categories formed for the keywords (continued) 
K

e
y

w
o

r
d

s
 

Conceptual Categories Metaphor Frequency Metaphor Percentage 

Se
ar

ch
 E

ng
in

es
 

Making life easy 86 50,8 
Limitless, endless 57 33,7 
Beneficial items  10 5,9 
Hardworking animals 5 2,9 
Harmful items 2 1,1 
Both beneficial and harmful 2 1,1 
Vehicles 2 1,1 
Addictive items 1 0,5 
Fast animals 1 0,5 
Small animals 1 0,5 
Tools 1 0,5 
Necessities 1 0,5 
Total: 169 100% 

So
ci

al
 N

et
w

or
ks

 

Means of Communication 54 33,3 
Addictive items 21 12,9 
Necessities 19 11,7 
Making life easy 18 11,1 
Beneficial items 15 9,2 
Harmful items 12 7,4 
Limitless, endless 10 6,1 
Both beneficial and harmful 5 3,0 
Developing and changing 2 1,2 
Food 2 1,2 
Organs 2 1,2 
Small animals 2 1,2 
Total: 162 100% 

V
id

eo
 G

am
es

 

Addictive items 62 37,3 
Beneficial items 44 26,5 
Harmful items 33 19,8 
Both beneficial and harmful 12 7,2 
Limitless, endless 9 5,4 
Developing and changing 3 1,8 
Fast animals 1 0,6 
Making life easy 1 0,6 
Necessities 1 0,6 
Total: 166 100% 
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Table 4. Participants’ Justifications for the most common metaphors 
K

e
y

w
o

r
d

s
 

M
o

s
t
 

C
o

m
m

o
n

 

C
a

t
e

g
o

r
y

 

Justification 

Justification 

Frequency 

Justification 

Percentage 

T
ec

hn
ol

og
y 

D
ev

el
op

in
g 

an
d 

C
ha

ng
in

g because it evolves continuously 38 67,8 
because it changes continuously 12 21,4 
because it renews itself 4 7,1 
because it develops itself 2 3,5 
Total: 56 100% 

C
om

pu
te

rs
 

M
ak

in
g 

lif
e 

ea
sy

 

because they store information efficiently 10 27,7 
because they help us 9 25,0 
because they are multifunctional 9 25,0 
because they do everything fast 2 5,5 
because they shape you 1 2,7 
because they solve problems easily 1 2,7 
because they answer questions 1 2,7 
because they are more superior than humans 1 2,7 
because they keep everything in memory 1 2,7 
because they teach us 1 2,7 
Total: 36 100% 

T
he

 In
te

rn
et

 

Li
m

itl
es

s, 
en

dl
es

s 

because it has all we need 27 39,1 
because it contains lots of information 18 26,0 
because it has no restriction or boundary 8 11,5 
because it is quick and comprehensive 4 5,8 
because it is like a web 3 4,3 
because it is very large 3 4,3 
because it helps our learning process 1 1,4 
because it answers questions 1 1,4 
because it is everywhere 1 1,4 
because it looks endless but actually it is not 1 1,4 
because it is like a city 1 1,4 
because it is mysterious 1 1,4 
Total: 69 100% 

Se
ar

ch
 E

ng
in

es
 

M
ak

in
g 

lif
e 

ea
sy

 

because we can find all we are looking for 29 33,7 
because they help us 12 13,9 
because they answer our questions 8 9,3 
because they meet our needs 8 9,3 
because they know everything 5 5,8 
because they provide access to knowledge 5 5,8 
because they take you to everywhere 4 4,6 
because they lead to the target 3 3,4 
because they offer choices 2 2,3 
because they make access to knowledge easier 2 2,3 
because they enhance learning 2 2,3 
because they select useful knowledge 1 1,1 
because they maintain communication 1 1,1 
because they are smart 1 1,1 
because they provide results if you use them well 1 1,1 
because they are different from human mind 1 1,1 
because they are companions 1 1,1 
Total: 86 100% 

 



18 Akdemir et al. / Mediterranean Journal of Social & Behavioral Research, 4(1), 11-18 

 

REFERENCES 

Gecer, A. (2013). Determination of the computer self-efficacy 
perception of students and metaphors related to “computer 
ownership” TOJET: The Turkish Online Journal of Educational 

Technology, 12(3), 51-71. 

Gurol, M., & Donmus, V. (2010).  Metaphors created by prospective 
teachers related to the concept of “Social Network”. Procedia Social 

and Behavioural Sciences, 9(2010), 1489-1496. 
https://doi.org/10.1016/j.sbspro.2010.12.354 

Jansen, H. (2010). The Logic of Qualitative Survey Research and its 
Position in the Field of Social Research Methods. Forum Qualitative 

Sozialforschung / Forum: Qualitative Social Research, 11(2). Art. 11. 
https://doi.org/10.17169/fqs-11.2.1450  

Kobak, M., & Taskin, N. R. (2012).  Prospective Teachers’ Perceptions 
of Technology in Three Diffferent Ways. Procedia Social and 

Behavioural Sciences, 46(2012), 3629-3636. https://doi.org/10.1016/ 
j.sbspro.2012.06.118 

Koc, M. (2013). Student teachers’ concepts of technology: A metaphor 
analysis. Computers & Education, 68(2013), 1-8. https://doi.org/ 
10.1016/j.compedu.2013.04.024 

Morrison, W. F., & Jeffs, T. L. (2005). Outcomes of preservice teacher’s 
technology use. Assistive Technology Outcomes and Benefits, 2(1), 71-
78. 

Saban, A., Kocbeker, B. N., & Saban, A. (2006). Prospective Teachers’ 
Conceptions of Teaching and Learning Revealed Through 
Metaphor Analysis. Learning and Instruction, 17(2006), 123e139. 
https://doi.org/10.1016/j.learninstruc.2007.01.003 

Teo, T., & Lee, C. B. (2010). Explaining the intention to use technology 
among student teachers: An application of the theory of planned 
behavior. Campus-Wide Information Systems, 27(2), 60-67. 
https://doi.org/10.1108/10650741011033035 

 

 

Table 4. Participants’ Justifications for the most common metaphors (continued) 
K

e
y

w
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r
d
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M
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s
t
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o
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n

 

C
a

t
e

g
o

r
y

 

Justification Justification Frequency Justification Percentage 

So
ci

al
 N

et
w

or
ks

 

M
ea

ns
 o

f C
om

m
un

ic
at

io
n 

because they put us in communication with other people 25 46,3 
because they make communication easier 5 9,2 
because they help communication 5 9,2 
because they enable us to share things with people 5 9,2 
because they enable us to meet new people 4 7,4 
because they bring friends living far away closer 2 3,7 
because they provide us with personal information 2 3,7 
because they provide unlimited communication 2 3,7 
because they provide opportunities to exchange information 2 3,7 
because they provide a new environment 1 1,8 
because they enhance curiousity 1 1,8 
Total: 54 100% 

V
id

eo
 G

am
es

 

A
dd

ic
tiv

e 
It

em
s 

because they cause addiction 34 54,8 
because they occupy you deeply 12 19,3 
because you want to eat more 4 6,4 
because you want to play more 3 4,8 
because they cause loss of time and money 3 4,8 
because you can't give up although they are harmful 2 3,2 
because they make you happy 1 1,6 
because they are like an epidemic 1 1,6 
because they never fully satisfy you 1 1,6 
because they are harmful 1 1,6 
Total: 62 100% 
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ABSTRACT 
The articles published in the press during the period of national struggle are living documents that reflect the pain, 
joy, sorrow and hope aroused by the days of the national struggle. What is published and published in the press is 
the date of yesterday for tomorrow. The main purpose of this study was to scan Hâkimiyet-i Milliye, İrade-i Milliye, 
Açıksöz, İstikbal, Peyam-ı Sabah newspapers and some magazines that were published during the period of the 
national struggle to determine the problems of education and teachers. This study, which is a historical research, 
is a survey model. While fighting against the enemy during the national struggle period, education has not been 
neglected. Although we were at war as a nation as a whole, a congress of education was held, delegations of ilms 
were gathered, and ministers enacted laws on education and teachers. The numerical status of teachers in the 
period of national struggle, statistical values, training of teachers, legal and organizational problems were discussed 
by educators in the press. During the period of national struggle, teachers suffer the most from their economic 
problems. In this period, we see that the teachers who could not earn their salaries and could not earn a living 
resigned or worked in other jobs. In fact, this research is very important in terms of revealing the importance given 
to education even in the most critical days of the War of Independence and discussing these problems in the press. 
Keywords: national struggle, press, education, teacher 
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INTRODUCTION 

It is the name of the period between 1919 and 1922, when the 
Turkish nation joined forces and defended its country and eliminated 
the occupation. The period of national struggle is the general name of a 
period of struggle that began when Mustafa Kemal Ataturk set foot in 
Samsun on May 19, 1919. The period of national struggle is a turning 
point in Turkish history with its unique characteristics. In addition to 
reflecting the political, economic and cultural characteristics of the 
previous period, it also formed a structure that would form the basis of 
the republican period that came later.  The period of national struggle 
has become a turning point in Turkish history with its unique features. 
In addition to reflecting the political, economic and cultural 
characteristics of the previous period, it also formed a structure that 
would form the basis of the later republican period. 

When we look atthe socialstructure during the national period; 
extraordinary war conditions in terms of Anatolia have reduced social 
differences. During this period of national struggle, when social power 
began to change, they caused turmoil and disorder by ignoring turkish 
official rulers by making various outbursts in the minorities who have 
lived in this land for many years and accepted this land as their 
homeland. Even in towns, none of the minorities have been made 

unsustainable. The main reason for this is the arbitrary practices of the 
Ionian States occupying Istanbul and the attempted outbursts of non-
Muslim people who face them (Topuzlu,1994:199-203). 

Karaosmanoglu, who is one of the intellectuals of national 
importance, describes Istanbul as follows in his articles and novels in 
the newspaper: 

“Istanbul, the capital of the state, almost cut off its interest in 
Turks after the Arm armid. The city is divided into two 
sections. Although it’s not official, that’s what it looks like. The 
first word you will be in every right-left shop in Istiklal street 
and Beyoğlu is either Greek or French. Galata region is in a 
position not to search for them. On the other hand, the Turkish 
part continues to exist in silence” (Karaosmanoglu,1981:10-12).  

Halide Edip Adıvar, who is also one of the authors of the period of 
struggle, expresses Istanbul with the following sentences: 

“Istanbul is like a circus square. In the dust and mud, many 
clowns stomp, shout and jump, somersault from morning to 
night. But Istanbul is not having fun, on the contrary, Istanbul 
is entertained. Istanbul welcomes and entertains these 
foreigners from all over the world. Social spite covered all 
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individuals, and children had their share of it. So much so that 
Christian children do not pass through Turkish neighborhoods 
and Turkish children do not pass through Christian 
neighborhoods without beating each other. Moreover, there is 
not a single child who is not involved inthis” (Adıvar, 1971:49). 

The beginning of the national struggle has been the scene of so 
many different events that it reminds of chaos with its appearance. A 
country with no borders, two separate governments, multi-front 
warfare, on the one hand, the rapid collapse of a state, and on the other 
hand, the birth of a new state. 

In short, intertwined, difficult to separate, long chain of events. The 
person of that day became a bridge to the fall of a state that ended and 
the establishment of a new state. Although there are political, economic 
and social problems in the importance of national, cultural and social 
activities continued despite such negative events both in Anatolia and 
in major cities such as Istanbul, especially educational activities 
continued actively. During this period, we see that discussions on 
education and teacher problems are reported in the press. In this 
context, the press of the struggle (1919-1923) has special importance in 
terms of its coverage of the transition period from the Ottoman Empire 
to Republic Turkey. The articles published in the press during the 
period of national struggle are live documents reflecting the pain, joy, 
sadness and hope aroused by the days of national struggle. Media 
reports are yesterday’s date for tomorrow. 

During the years of national struggle, the struggle in Anatolia was 
in difficulties and difficulties in press publication as in all areas. There 
were newspapers in Anatolia that were issued in technical and material 
impotence. The reason for this condition is linked to factors such as 
money, paper and understaffing.  Alhowever, alhowever they did not 
come out consistently, they played an important role in the formation 
of the Kuvay-ı Milliye spirit and raising the awareness of the nation. 
The Anatolian press has also started to take shape with the local press, 
which is mainly in publications aimed at defending its regions after the 
invasion of Izmir. However, in the first days of the national struggle, 
the publishing of the Newspapers of İrade-i Milliye and then the 
Hakimiyet-i Milliye, With the establishment of the Anatolian agency’s 
Matbuat and Intelligence Directorate-i Umûmiyesi, the creation of 
some press centers inside and outside the country, direct assistance to 
the press, the Anatolian press took shape the political line set by 
Mustafa Kemal Ataturk, and over time, the local press reached this line 
and the idea of full independence within the Misak-ı National borders 
was defended and public opinion was established by publishing in this 
direction (Koloğlu,1993:10). 

Between 1919 and 1923, the number of periodicals published in 
various regions of Anatolia is close to 200. However, these publications 
are concentrated in certain centers. Some of these centers are; Sivas, 
Erzurum, Adana, Kastamonu, Konya, Kayseri, Trabzon, Amasya, 

 
1 The hakimiyet-i Milliye newspaper, the first issue of which was published on 
January 10, 1920, was founded in Ankara by Mustafa Kemal Ataturk on behalf 
of the Delegation of the Anatolian and Rumeli Defense-i Legal Society. Mustafa 
Kemal was a columnist for the newspaper, which was the leader and news source 
of the newspapers of the Period of National Struggle. Its responsible director was 
Recep Zühtu. Originally published as two days a week, the newspaper was 
published three days a week on July 18, 1920, and published daily except 
Saturday, starting on February 16, 1921. The following sentence under the title 
of the newspaper is very important; “His profession is to dominate the will of the 

Ankara, Giresun, Bolu, Eskisehir. Refik Khalid’s Aydede, which was 
later published in the genre of humor, was added to this group. The 
important newspapers published in favor of the National Struggle are 
New Day, Evening, Time, Forward, Ikdam, Tasvir’i Efkâr, Tanin, 
Güleryüz, Büyük Mecmua (Gevgili,1983:211; Öztoprak, 1981). 

Mustafa Kemal Ataturk underted the importance of the press at the 
beginning of the War of Independence and made attempts to publish 
newspapers for this. The newspaper that left its mark on this period is 
The Hakimiyet-i Milliye newspaper.1

 

Among the resources to be used in the studies to be carried out on 
the war of independence press, it is the newspapers that attract the most 
attention. The Press of the National Struggle (1919-1923) has special 
importance in terms of its coverage of the transition period from the 
Ottoman Empire to Republic Turkey. This period, the press is very 
effective in creating public opinion, preparing the public for a new 
struggle for independence, determining a common attitude and 
determination in the face of certain problems.  The press has the role of 
influencing and creating public opinion. It is the most important task of 
the newspaper to transfer current news. Education and teacher 
problems are among the most common topics in the press, especially 
during the period of national struggle (1918-1923) (Akyüz,1988:10). 

Each nation has its own education system. This system is 
established and developed in accordance with the social, cultural, 
political and economic structures and characteristics of that society. As 
a matter of fact, those who gave their new form to the social, cultural, 
political and economic structure of Turkish society immediately after 
the establishment of the Republic of Turkey; they have not neglected to 
establish the education system that will keep it alive and raise new 
generations in accordance with this new structure. They began their 
efforts to establish the new education system in the pre-Republican 
period, during the War of Independence (Duman, 1991:19). 

While the fight against the enemy was fought during the mili 
struggle period, the training was not neglected. Education issues, 
teacher salaries, strikes and closed schools have been the subject of 
controversy. Although we are at war as an all-out nation, a maarif 
congress was held, delegations were convened, and ministers issued 
articles of law on education and teachers. In national awakening and 
organization, the status of teachers on the frontline, the status of 
schools, associations of representatives, activities of foreign and 
minority schools were reported in the press. In this context, the basic 
works on education and teacher problems will guide our research. 

The first research that investigated and wrote this period was “The 
Effects of Teachers in Social Change in Turkey (1839-1950)” by Akyüz 
(2012). In this work, teacher problems are generally classed in six titles. 

people.” (Coşar,1963:123). Most of the first articles were printed by Mustafa 
Kemal and were considered the semi-official body of the Government of the 
Grand National Assembly of Turkey in terms of being the spokesperson of the 
National Liberation Movement, and the Hakimiyet-i Milliye newspaper was 
published in order to create public opinion during the occupation years and to 
ensure the participation of the people in the National Struggle. Some of the 
authors who were on the writing staff during 1920 are: Agaoglu Ahmet, Huseyin 
Tevfik, Huseyin Ragip Mahmut Esat, Dr. Tevfik Rüştü, Yusuf Akçura, et al. 
Leader, 1991: 2443).   
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This classiation is as follows: 

1-Teacher’s numerical status 

2- Teacher training problem 

3- Legal status of teachers 

4-Teachers’ economic problems 

5-Teachers’ organizing problems 

6- Professional publications of teachers 

These problems, which Akyüz classed as six articles, formed the 
main topics of our thesis. In the years from 1839 to 1950, the numerical, 
upbringing, legal, economic, organizing situations and professional 
publications of teachers were examined and took their place as a basic 
source in the scientific world in all the researches to be done and carried 
out by using periodicals and archives. 

The research conducted by Duman (1991) called “Teacher Training 
(Historical Development) in Turkey” has a comprehensive research 
feature in terms of teacher training in secondaryeducation and the 
dimensions it handles. This research discussed and evaluated the 
historical development, teacher training policies and practices of 
teacher-training institutions. In the study, the pre-Republican and 
Republican teacher training system, policies, national education, 
opinions, ideas and practices of states men were examined.      

Ozturk (1996) discussed teacher training with a historical 
perspective with his work titled “Ataturk Era Teacher Training 
Policies”. By addressing the educational and teacher training activities 
that have developed since the Tanzimat era, the original Ataturk era 
examined teacher training policies, thoughts and practices about 
teacher training, and teacher training at all levels.  

In Caner Arabacı’s (1991) research called “Konya Teachers of the 
Period of National Struggle”, his teachers in Konya during the National 
Struggle period examined their contributions to the National Struggle 
and their educational activities.  

Göldaş (1981)’s research titled “Teachers in the War of National 
Liberation” consists of three topics; Teacher Organization, First 
Teacher Strikes and Schools in the War of Independence.  

In Saruhan’s “1921 Maarif Congress”, saruhan(2009) was a research 
conducted by scanning newspapers of that period (Hakimiyet-i Milliye, 
Açıksöz, Ileri, Ikdam, Peyam-Sabah, Babali, Sabah, Time, Yenigün and 
muallimler Mecmua, Anadolu Tedrisat Mecmua). These works,  in 
which we give examples of education and training during the period of 
national struggle, are the main source works. 

Purpose of the Research 

The main objective of the study was to answer   the following 
questions between 1918 and 1923 by addressing “Discussions on 
Education and Teacher Problems” in the National Struggle Period Press 
(newspapers and journals); 

1. Whatare the    nationalm-cadele dimportance ofeducation?   

2. How were the problems of the “learners” problems reflected in 
the press during the period of national struggle?   

METHOD 

Historical research method is used in this research. Researchis a 
desciive study in the scanning model. Scanning models are research 

approaches aimed at explaining a situation that exists in the past or as it 
still exists (Karasar,1995:77). 

During the period of research and national struggle, the reflections 
of “education and teacher problems” on the press were tried to be tried 
to be distributed. In particular, the news about education and training 
in Hakimiyet-i Milliye newspaper, which was the official newspaper of 
the period of national struggle between 1918 and 1923, was compiled 
and interpreted by us by looking at Istikbal Newspaper, Açıksöz 
Newspaper, İrade-i Milliye Newspaper,  Peyam-ı Sabah Newspaper and 
cartoon journals of that period and examining the news found in line 
with the research questions using the statistical analysis and document 
review technique. 

Analysis of Data Collection Techniques                                                                  

Literature review in the research; first, the sources related to the 
research were evaluated and the conceptual framework was established. 
Domestic and international theses made in this field were looked at. 
The sources on the subject were national library, Turkish Grand 
National Assembly, Turkish Historical Institution, Ankara University 
“Turkish Institute of History of Infusement”, Karadeniz Technical 
University “Faik Ahmet Barutçu”, Istanbul Municipality “Ataturk and 
Tariq Us Library”.  Then, the newspapers we sampled were scanned and 
the data on the education and teacher problems of the period of national 
struggle were collected and tried to be evaluated in a historical 
systematic. 

FINDINGS AND COMMENT 

Findings obtained as a result of the analysis of the data of the 
research; The importance of national struggle was gathered in five 
topics: Maarif organization and structure, Maarif congress, Teachers’ 
economic problems, primary school problems and questionnaire with 
14 questions including education and training problems. 

Maarif Organization and Structure 

Maarif Nezâreti was founded on March 17, 1857 in accordance with 
the Islahat Edict announced in 1856. By combining separate 
parliamentary and overseers related to education, it has emerged as an 
organization within the government that will govern from a single 
center. Sami Abdurrahman Pasha was appointed as the undersecretary 
of this custody, Mekâtib-i Umumiye Minister Hajrullah Efendi was 
appointed as undersecretary, and Rashid Efendi was appointed as the 
overseer letterman (Unat, 1964:2).  

On the one hand, this Maarif Ministry in Istanbul continued to 
exist, while on the other hand, the Maarif Custody of the new State of 
Turkey was established on May 2, 1920, in the days following the 
meeting of its Parliament in Ankara on April 23, 1920. Thus, two 
administrative agencies emerged, one of which was the “Maarif-i 
Umumiye Ministry” in Istanbul and the other was the Maarif Custody 
in Ankara. Although the Istanbul Maarif Ministry had no more 
effectiveness on schools outside Istanbul, they continued to send 
circulars, school programs and tools to schools (Hakimiyet-i Milliye, 8 
January 1923). 

Both administrations wanted to attract teachers. In this struggle, 
teachers contributed to the establishment of the new state by standing 
with the Maarif Power of State. As a result, in late 1922, with the 
abolition of all the Auspices of the former Ottoman administration in 
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Istanbul, the Maarif Power of Association became a power of law 
responsible for the education of the whole country (Hakimiyet-i 
Milliye, 8 November 1922). 

In 1920s Turkey, three different administrations wanted to 
dominate Anatolian schools and teachers: 

a) Maarif Power of Attorney of the Turkish Parliament 

b) Ministry of Maarifi Umumiye of the Ottoman Empire 

c) General Directorate of Education in occupied areas of the 
Greeks. 

Istanbul Maarif Ministry did not have any activities on schools 
other than Istanbul; He couldn’t even control the Istanbul teachers. 
However, he did not stop sending circulars, school programs and 
teaching tools. Elementary and secondary school programs were given 
“deeds and vital lessons” that increased production power and sent 
supplies to schools for a “âyani and vital” teaching. On the other hand, 
the General Directorate of Education appointed by the Greeks to 
Anatolia announced all the schools of the occupied places with the 
circulars they had issued to the authorities (Ergün, 1982:15). 

The education system of the period of national struggle in Anatolia 
was tried to be managed by the two ministries until the dissolution of 
the Istanbul Government as in other ministries. This situation is 
actually a “doublepower” in Anatolia, as Sarıhan (2000) said. The first of 
these is the Ministry of Maarif-i Umumiye belonging to the Ottoman 
empire, and the other is the Maarif Custody, which was established in 
Ankara on 4 May 1920. In the occupied territory outside this bilateral 
education ministry, the Greeks formed a third educational organization 
by connecting educational institutions to the center with an education 
directorate appointed by them. Thus, all the occupied schools had to 
work under the Greek government. In fact, three states in Anatolia and 
their ministries have tried to direct education depending on their 
thoughts. The first action taken by the Greeks isto change the content 
of the current history course and to make Greek officially accepted by 
19 82:14-15 byingringout compulsoryGreek lessons in all schools. 

Both administrations wanted to attract teachers. In this struggle, 
teachers contributed to the establishment of the new state by standing 
with the Maarif Power of State.  After all, in late 1922, with the 
abolition of all the Auspices of the former Ottoman administration in 
Istanbul, the Maarif Power of Association became a power of law 
responsible for the education of the whole country (Hakimiyet-i 
Milliye, 8 November 1922). 

On these developments, a comment was made in the article titled 
“Schools of Turkey” in Hakimiyet-i Milliye Newspaper: 

The Greeks want tosettle inTurkey and dismantle the Turkish 
spirit that many centuries and life have attached there, and they 
know that they will definitely melt within theTurkish 
economy. Political and administrative provisions are finally 
powerful enough to have little share. It is the spirit of the 
nations that created the real power. Maarif Director 
Umumiyesi, who has been appointed to Turkey, collects all 
schools under Greek administration under an order. All points 
are under Greek rule in schools. The Greeks are taking the 
tedrisat menbags. The muallims will receive instructions from 
Athens, as will the Greeks.  In fact, while the director continued 
his public declaration, “for now, we are changing the history 
tedrisat with only language lessons. It will be a picture of a 

Greek language. After that, there is no private and official 
school. They will all be gathered under one administration 
(Hakimiyet-i Milliye, 7 November 1920). 

The Greeks calculated that they were eternally themselves on 
Turkish soil and that their historical roots were in this geography and 
that this land would be taken from the invading Turks, and firstly made 
plans to neutralize the teacher community that organized the people in 
the National Struggle by linking the educational dryings to them. In the 
article titled “A painful specimen in the Drinking of The Muallims” in 
istikbal newspaper, “We Must Raise Young People as Nationals”, it is 
very important for the Greeks to reveal what kind of policy they are 
following. If we look at the content of the story: 

A girl about eight years old who came from Edirne a few days ago 
was presented to the student by Haydar Bey, one of the participants who 
gathered there to mark the feast. Under the suggestion of a Greek 
Muallim, who the Greeks assigned to the Inas School upon the 
occupation of Edirne, those who were there saw what this poor 
innocent was cheering on. This girl who said her elephant-truth father 
was a martyr, 

He said that the Greek muallim had forced Muslim children to 
take a job when he attended class in the morning; Then, when 
asked what anthem he knew:  

I know the Constantine anthem, I’ll read it if you want, it taught 
me that, you have to stand up so I can read it. Because 
Konstantin was a very big man.” The girl was then asked what 
else this Greek Muallim wanted to teach, and she said, “The 
Turks are the worst nation, they taught us that in class.” 

No nation in the world is so raping. And no administration or 
invasion is so iptidai. “Here you can see that this girl who arrived a few 
days before Edirne is slowly forgetting her sings under thousands more. 
Such bad suggestions are being made to our children in the countries 
that are infested by the Greek State, which uses the policy of 
representing Turks. We, the muslims, are able to act like this, and we, 
the muslims, are able to teach our own students the lesson of homeland 
and nationality. If we want to save this nation and we need the muallims 
to distribute wisdom in the way of saving this nation, we must first 
insed it without fulfilling our duties and inderating the cubs with 
national emotions and homeland feelings. We must work hard to raise 
young people of serious nationality.” 

Kamil Su (1986); in his work “Occupation Pains in Manisa and 
ItsRegion”; how greeks changed Turkish identity and national 
education policies is expressed in the following sentences; 

Greeks have changed their curriculums in schools that continue 
their education as they would like. For example, in izmir, 
Manisa, Aydın centers and all schools in the districts connected 
to them, they abolished malûmat-ı Vataniye (Dormitory 
Knowledge) courses and changed the programs of history 
courses. Since the beginning of the 1921-1922 academic year, 
they have put Greek lessons in secondary schools and madrassas 
and primary schools and have the compulsory passing of classes 
from this course. This course was dealt with seriously, 
meticulousness was taken in the selection of teachers, and 
officers took classes in situations where there were no civilian 
teachers. Greeks are attracting attention that in their efforts to 
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destroy Turkish national education, they target schools that do 
modern education and do not touch madrassas verymuch. 

Apart from the information summarized from Kamil Su above, 
there are many examples showing the attitudes and behaviors of the 
occupiers teachers and schools in many provinces. 

At the same time, the Greeks moved the tools and equipment of 
some schools to their home countries. This article was published in the 
newspaper “Peyam-ı Sabah” using the following statements 

Greeks’ Ingenuity 

Ankara “The Greeks transported all the machinery and tools of 
the printing press-i province of The School industry in Izmir 
toAthens” (Peyam-ı Sabah Newspaper, 8 January 1922). 

Maarif Congress 

Mustafa Kemal has caredabout my educationas well as the national 
country. While addressing education in parallel with the war of 
liberation, he emphasized that education is important in the congresses 
where the war was organized and appealed to his views by attracting 
the attention of his close circle on this issue. Ataturk, who emphasized 
the awareness of the teachers, took on the task of addressing the 
teachers and guiding the education policy to be followed in every 
dormitory trip. In the days when the sound of cannons was being heard 
in Ankara, he organized a general education congress in Ankara as if to 
show that the war could not prevent the regulation of education. After 
that, we see that Ataturk has put education and education in the 
forefront and continues his efforts to organize it. 

More than 250 male and female teachers, school principals and 
maarif principals from all over the country were gathered later in the 
congress, which Maarif Deputy Hamdullah Suphi convened in Ankara 
on July 16, 1921 and opened with 180 members (Hakimiyet-i Milliye, 
July 22, 1921). 

According to Akyüz (1978), he wished success to the congress by 
telegram at the Istanbul Muallimler Society. Mustafa Kemal opened the 
congress with a lecture and squeezed the hands of the teachers one by 
one. 

Hakimiyet-i Milliye Newspaper gave the following information by 
using the phrase “Hak Tariq, The Previous Day Maarif Congress Was 
Opened”: 

“On the occasion of the opening of the Maarif Congress, His 
Holiness Mustafa Kemal Pasha gave a lecture on education. 
Nutukta continues his speech after ingesting that our country 
is in ruins due to harb and that our nation is obliged to carry on 
its life under this evil: However, today we are obliged to isolate 
our mad and spiritual power against the enemy, which will be 
maarifle. (...) Our nation’s ink is not possible with foreign 
culture, but with the new culture we will create. This culture 
should be in keeping with the choice of our nation. Let us not 
forget that while raising our children and young people, we are 
obliged to raise a generation that is capable of defending against 
every force that attacks our unity and our existence. It is 
possible to insimilar this quality and the spirit of the new 
generation. When raising this generation, it is neededto follow 
them with strong enthusiasm andvirtue” (Hakimiyet-i Milliye, 
17 July 1921). 

Later, M. Kemal gave his opening speech: 

M. Kemal began his speech by saying, “Reverend Ladies, 
Masters!” Talking about the depression caused by World War 
I in the country, ankara being the center of the national struggle 
and the opening of the Turkish Parliament, he continued: 
“Today Ankara is the scene of the ‘substitution’ of the Turkish 
Congress of Muallimler and Muallimeler, which will establish 
the national maarif of national Turkey. M. Kemal stated that 
the procedures of collection and decency followed so far are an 
important factor in the history of our nation’s decline. With the 
national training program; he said that they aimed for a culture 
that is in accordance with our national character and history, 
away from the supersti of the old era and foreign ideas that have 
nothing to do with the characteristics we had from birth, away 
from all factors coming from the east and west. M. Kemal said 
of the education that should also be given to children and young 
people: “Let us not forget that we are obliged to raise a 
generation that is capable of defending against every force that 
attacks our unity and existence while raising our children and 
young people.” At the end of his speech, M. Kemal finishes his 
speech wishing that he sees the muallims as the respected 
pioneers of our future liberation, that his duties are very hard 
and vital, and that they will be victorious and successful in this 
way (Hakimiyet-i Milliye, 17 July 1921). 

The main theme of the congress, which started with the opening 
speech of Mustafa Kemal Pasha, was raised on two main issues. The 
programs and teaching periods of the first schools are secondary 
education programs and durations. 

In the congress, it was discussed that the People’s Schools 
project should include the language, religion and accounting 
issues that the villagers need most, not advanced programs, the 
fact that primary education should be increased from four to 
five years, courses should be put into the curriculum for 
working life, and the villagers could not withstand five or six 
years of iptidai schools in terms of duration and burden, and 
that the people’s education should include the language, 
religion and accounting issues that the peasants need most, not 
advanced programs. During the session that began on July 19, 
1921, Kazim Nami, The Director of The Central Tedrisat and 
also a Founding Member of the Turkish Muallileri Association, 
made a speech and informed the Deputy Maarif Hamdullah Bey 
and the members (Hakimi Milliye, 20 July 1921). 

At this congress, both Mustafa Kemal and then-Minister of 
National Education Hamdullah Suphi tried to show their importance to 
education. The main importance of the congress is the meeting of 
teachers in Ankara during a life-and-death war and the discussion of 
the purposes of education. In his opening speech, M. Kemal revealed 
the educational principles of the newly establishedstate. 

Teachers’ Economic Problems 

In addition to the steps taken during the Ottoman period in the field 
of teacher training during the National Struggle period, there is no new 
development. Reza Nur, the first Minister of National Education of the 
Turkish Parliament on the need for teachers during this period, spoke 
in parliament on October 19, 1920, 
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“According to the numbers I have today, there are 28 sultans. A 
few of them are occupied. The number of boarders is 340 and 
the number of dayrs is 2591. The number of teachers and civil 
servants is 578. 20 students per teacher. He’s got about 50 or 60. 
Our iptidai (primary school) want 40,000 teachers.” 
(Muallimler Mecmuası, 1923; 227). 

According to the information given by Deputy Maarif Vehbi Bey to 
the Hakimiyet-i Milliye newspaper, there are a total of 3316 teachers in 
Anatolia, including 2627 students and 689 muallims. In his statement, 
the minister ought that the same mobilization should now be carried 
out for education, just as the War of Independence was mobilized. The 
Minister also stated that he would immediately work for the 
rehabilitation of the Darülmuallims (Hakimiyet-i Milliye,1921; 4). 

According to Akyüz (1978; 172), the economic situation of teachers 
is quite bad during the Years of National Struggle. The money received 
by a newly appointed teacher in the profession is 400-500 cents with 
the “harp hike”. These teachers get up to 20 liras. However, due to 
combat conditions, teachers are not receiving their monthly pay 
regularly. They didn’t get paid for four or five months or even more, 
they sold their houses for a living, they were in debt.  

Teachers who did not receive their salaries during the days of the 
opening of the Parliament had strikes in Ankara and Tokat. That’s why 
some of the schools were closed.  

After he came to parliament, Deputy Maarif Reza Nur continued to 
say after saying in his statement that teachers had not been paid for 
severalmonths. 

“They are more victimized than all the civil servants of the state. 
And if the others can get paid, they don’t. He can never be kept 
with them. I’ve made a lot of attempts at this. That’s what the 
Council scholar knows. In fact, to some extent, I came to a 
degree that we could not find a solution for those who were 
paid by the muvazenei, such as the deeds and the 
Darülmuallimats” (Muallimler Mecmuası,1922; 48).  

Reza Nur’s speeches in parliament show that the main problem of 
national education is not only a question of money during this period, 
but also issues such as the closure of existing teacher schools and the 
dismissal of some staff. In a paper published on the economic problems 
of teachers, it is explained that teachers are in trouble for a living and 
do not receive their salaries even every six months. It is explained that 
teachers have to sell family heirlooms and some valuables for a living.  

In the article published in The Hakimiyet-i Milliye newspaper, it is 
mentioned that teachers move to different professions such as clerkship, 
policing and merchantship every day (Hakimiyet-i Milliye, 25 March 
1921). 

The resignation letter sent by a teacher named Mehmet Emin to 
Kastamonu Maarifine draws attention in terms of showing the 
situation of the teachers. Mehmet Emin stated that many children were 
sick because they could not find anything to eat or wear due to lack of 
money, and therefore he announced that he had lost his daughter and 
then his wife. However, Mehmet Emin, who could not find money in 
funeral expenses, was unable to bury the funerals by donating 50 
percent of his salary to a merchant. Mehmet Emin continues: 

 “I resign from these events in a way that I prefer to be a 
workalyser. 

 On the same page of the magazine, he mentions that they unable 
to encourage young people to become teachers. The journal admits that 
young people will be wretched if they become teachers (Muallimler 
Mecmuası, 1923, 245). 

In the Peyam-ı Sabah newspaper, the following statements were 
used in the article “Salaries of the Muallims”:  

In yesterday’s copy, we wrote that the August salary of the 
muallims would be leveled; However, the accounting-i-private 
directorate will approve the June salary for the time being so as 
not to leave a salary for a long time, and with the savings to be 
made, a salary will be leveled and the entire printing press (to 
be finalized) of the transaction (to be finalized) will be paid by 
the beginning of the year (Peyam-ı Sabah Newspaper, 
September 3, 1920). 

It states that the employees have salaries that they do not receive 
and that these fees will be paid gradually. 

In the article titled “Our Poor Muallims” in the newspaper İrade-i 
Milliye in Sivas, they ask the relevant authority to eliminate their 
victimization in order to make a living by ingring that themuallims do 
not receive salaries or even colleagues who do not receive wages for six 
months (İrade-i Milliye Newspaper, 5 January 1921). 

In the letters we received, it is complained that our employees 
in the center still do not even receive their October salaries. It 
is said that there are also those who have not received a salary 
for six months. It is requested from the authority to finally end 
this regreting situation and attempt to provide for our muallims 
and their warnings (İrade-i Milliye Newspaper, 5 January 
1919). 

The Greats Are Taking It! ... 

No salaries, no money, no money... Poor little officers are being 
kicked out of the door they’re applying for like beggars. That’s 
the way it is! You have Nebeis!.. What do they need for money? 
Erkân-ı kiram, Rüesa-yıâzamve .güzar-ı kâm (noble noble 
nobles, great rulers and those who enjoy it) is taking... What do 
you need beyond... Let’s stop and expect some of them... How 
does this active branch of the government (wheel of 
governance) work?... “One looks at the place, the apocalypse 
breaks from it” (İrade-i Milliye Newspaper, 16 February 1920). 

It is stated that they do not receive their salaries and that every door 
they steal is closed to their faces and they start to feel like beggars, but 
those in the upper office of the state receive their salaries on time. 

“How can Istanbul iptidai muallims take care of their affairs? “The 
teachers said that they did not receive a salary and that they were right 
about this. 

It is known that iptidai muallims, who received salaries from 
muvazene-i-private, declared a strike after they could not 
receive the salary of the universe and February, and therefore 
two-face karib ibtidai schools were forced to take holidays. 
There are still no good decisions in this baboon. It is of course 
that they are excused in this strike attempt for the preservation 
and politicality of their law after they did not receive the salaries 
of the citizens who were suffering from the work of their family 
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at this time when life was becoming increasingly private 
(Açıksöz Newspaper 22 March 1920). 

According to Akyüz: The reason for this is that the incomes of the 
already few private administrations decreased due to the war. 

The economic problems experienced by the scholars in the humor 
magazines that emerged during the period of national struggle are 
depicted as humorous. In particular, the living conditions of the people 
in Istanbul were even more difficult. In the journal “Karagoz”, published 
in Istanbul, the following conversations are mentioned between the 
“muallim, children, karagoz and in a second news article” between the 
muallim muallimeler and karagoz “: 

Children – Oh, Uncle Karagoz, we are shaking from the cold. 
No coal, no wood. We don’t think about lessons or games! 

Muallim – Oh, Karagoz Efendi brother, you see me. It’s neither 
on top nor at the top! They’ve n raise the officers. No one’s 
looking for us, no one’s asking. It’s not a classroom, it’s an 
icehouse. Find us a cure! 

Karagoz – My children, this is the new way of training. They 
get you used to shivering like us. Muallim Efendi, when it 
comes to you, squeeze your teeth a little. Summer’s two months 
away. You can have fun comfortably (Karagoz Magazine, 20 
December 1919, No:1222). 

It has faced similar economic issues in the occupied provinces. In 
Bursa, the iptidaiye residents, who did not receive a long salary, declared 
a strike, and some teachers were forced into classes by the Greeks 
(Açıksöz Newspaper, 3 December 1920).   

In the articles published in the Ikdam Newspaper on March 5th and 
18th, the following information was given about thestrike:” About two 
hundred iptidaiye muallimi in Istanbul announced the strike on March 
1, 1920, on the grounds that they did not receive their February salaries. 
They returned to their duties as of 13 March 1920 upon the promise 
that their February salaries would be paid.”  

Problems in Primary Education (Iptidai Schools) 

In the Ottoman Empire, iptidaî schools replaced the schools after 
Tanzimat and can be shown as the equivalent of primary school 
education within today’s education system. Unfortunately, the situation 
of iptidai schools after the First World War, which did not even need 
to discuss its importance within the Ottoman education system, was 
well below what was ideal and the standards. 

When the Maarif Act was established, it took over the educational 
problems of the Ottoman Empire and the existing education system as 
is. Education did not reach large masses of people. There were schools 
in very few villages and 90% of the people were illitere. According to 
the Primary School Law of 1913 in the Empire and the Administrative 
Law adopted in the same year, the management and expense of primary 
schools were left to the Special Administrations (Administration-i-I-
I.E.) (Basgoz, 19 68:78).  

Despite the debates on education policies in parliament, we see that 
the courses representing the contemporary education understanding of 
the programs of the schools were put in place, which was explained in 
the news supporting this idea with the statement that it published the 
program of “Iptida-i Schools” after a long study by Ankara in istikbal 
newspaper. It’s like this: 

Tahsil-i Iptidai 

After the long negotiations of the Ankara council, four classes 
of the bilum Mekatib-i Iptidaiye were decided and a uniform 
program was organized and organized about the courses. 
Iptidai by the inventor of the program; 

The courses that repeat the education of the first classes are: 
Turkish, Elifba, Account, Goods drill, Ali works, Line (lessons) 

Second Year Lessons are also: Quran, Religious lessons, 
Turkish, Account, Goods and exercise, Ali works, 
Çiziki(courses), i.e. Music. 

In the Third Year of the Program Council: Maide, Turkish, 
Account, Hendese, Geography, History, Goods exercise, Ali 
works and Line, lessons from Quran and religion courses have 
been re-taught. 

In these classes, the council gave great importance to the iptidai 
seniors and made the Qur’an important in the form of Kerim, 
Religious lessons, Turkish, Hüsnü hat, Account, Hendese, 
Geography, History, Goods and exercise, Ali works and Line, 
lessons and (Malumatı Medina and Kanuniye) (Istikbal 
Newspaper, 4 January 1922). 

In the same newspaper, how students can enroll in iptidai schools 
and what documents are required are published in the newspaper as 
follows: 

Vahdettin aka Olive Grove Sample Iptidai: 

1-The school has started registration and acceptance of the 
request and request as of August 10, 338.      

2-Registration treatment will continue until the end of August 
38, and applications that will be made after the registration is 
closed will not be taken into account. 

Thirty-five circuits for the first grade of the 3-school circuit will 
be accepted to ten requests for the second grade. The presence 
of other classes will not be accepted as it will be more than the 
order. 

4-Those who will apply for registration will bring with 
Tezkere-i Osmaniyesi the vaccine paper and the medical report 
from The Mubin (explainer-explainer) from the sâriye (related 
to infectious diseases). 

5-Those who are left with the resupply test are required to give 
their test by applying until the evening of Sunday, the tenth day 
of September. Otherwise, they will be roped in their 
classrooms. 

6-Since Tedrisat will start on the second Saturday of 
September, it is acktesep that the student will start to continue 
from that dayon (Istikbal Newspaper, 21 August 1922). 

Alhowever, alhowever many articles were published in the 
newspapers about iptida-i Schools on how to rehabilitate these schools, 
the intellectuals of that period gave very comprehensive information 
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about how to solve this school problem with the articles they wrote in 
the newspapers. They argued among themselves. In this context, we can 
have a safer information if we examine the news and articles in the 
newspapers at the point of learning about this institution that cannot 
reform itself behind the age what kind of function iptida-i schools had 
during the period of national struggle. Especially in The Hakimiyet-i 
Milliye newspaper, we will examine the articles “Mustafa Rahmi, 
Muallim Ahmet Halit”, which has many researches on education. In 
these researches, they brought up the disruptions of the education 
system and explained with examples what the content of the programs 
should be like.  

Questionnaire with 14 Questions on Education and Training 

Problems 

On August 5, 1923, the newspaper Hakimiyet-i Milliye asked the 
leading recognized scholars of the educational community about the 
“Answer to Fourteen Questions” survey on education and teacher 
problems and the opinions of the citizens on how to solve the 
educational problems were applied. 

Eleven People from the Delegation-i Ilmiye Aza, Have 

Affiliated Our Survey with Pek Shayan-ı Attention Mutaalat 

(With Their Views). 

The delegation has asked the head of the ministry to respond to 
the fourteen suales it has organized on various maarif issues. In 
this survey, only eleven people participated in this survey from 
the number of inks from forty people. Some people will give 
their answers in a day or two. Others, however, are more likely 
to take action from the answer, citing their preoccupiedness.  In 
these eleven answers, it will beseen that they are very careful. 

 Here’s how we’re going to get into our survey. In the face of 
each of us, answers from various persons will be found and 
these answers are written to our administrative household 
respectively.  Today we are revealing your opinion against the 
two first suales. 

First Question: What is the biggest problem in ourmaarif? 

The answer is; Purpose, method, program and work. 
Second Question:  Is our maarif on the show? And since when does this 

situation continue, what are the reasons for what do you repent as the most 

important for the izale? 

“Is our maarif in progress? Is it in the organization (regression)? 
And since when does this situation continue, what are the reasons, what 
do you recommend as the most important remedy for the elimination?” 

The answer is; Of course he’s on the show. However, this is going 
very slowly compared to the neighboring nations. His old sense is that 
the country has not seen a moment of peace and tranquility since 
legitimacy. The most important remedy for isolation is the provision of 
peace and order in the country. “Selim Sırrı” 

Third Question: To what degree should the most needy breeding be in 

our schools? 

The answer is; They’re all in need of rehabilitating. It’s always our 
ideal to raise them all more. 

Our Fourth Question: What should be the order and order of 

rehabilitation according to a narrow or large budget? 

The answer is; Maarif branches are so tight to each other that they 
should work with the same force on every branch as I do. “Mustafa 

Rahmi” from the royalty and translation committee 

Our Fifth Question: How much money is needed for a subsethual 

budget? 

Answer: Today’s maarif budget is a dream in the depiction of a place 
and a fundamental budget of maarif. However, I say we hope that the 
current budget of the maarif will at least increase ten-time. 

Our Sixth Question: What is your opinion of the scholars, the students, 

the books? 

Answer: As the professional life is determined, it will be individual 
and there will be the opportunity to work sincerely with the student. 
Perhaps ninety-five percent of school books are in need of notification 
and rehabilitation. “Ibrahim Alaattin” of Darülmuallimin-i Aliye 
Muallim. 

Our Seventh Question: What do you think of the promotion of 

themuderrisand the muallims? 

Answer: I think of their well-being as a surrogate, and the suffering 
of the idea must be finally put to an end, for this reason: 

1- The resident should save him from the worries of the tongs, 

2-  Their promotions, loan sharks, deeds, notifications must be 
tied to the laws, 

3- They should easily have the especially vesaite they need to 
progress in their professions and thetebbus (research and 
examinations), 

Our Eighth Question: What kind of vesait and agency should you be 

prepared for those who will be thrown into tetebbua (research and 

examination) after the replenchment of the scholar (after higher 

education)? 

Answer: Some of them will go to Europe. There are rich libraries, 
museums, darülmesai (workshops). It is necessary to prepare their 
mumasils with us. Libraries, laboratories, museums collecting the 
newest works, the capital and patronage that will encourage and 
provide them in their taharri and thetebbu (research and examination).   
“Edirne Tedrisat Manager Nafi Atıf” 

Our Ninth Question: Are you in support of the same principle of male 

and female education?      

Answer: Ahmet Hilmi Bey states that he sees the idea of “Turkish 
women (in) being an exorcted Turkish mother by drinking from the 
ifrat and tefrit movements, being the ruler of a merry and mesunest, 
and implying tomorrow’s reprievative Turkish generation”. 

Our Tenth Question: How do you see the position and direction of 

women in knowledge and wisdom?  

Answer: According to Mr. Ali Haydar, women expect a bright 
future in the “field of wisdom”; Mustafa Rahmi Bey also determines that 
“ourgirls are ahead in terms of collecting from our sons” based on the 
experiences of having worked in both the sultanate of boys and girls, 
and also believes that girls will get ahead of boys in science and science 
education, especially in science with special abilities such as bediiyat 
(aesthetics). 

Our Eleventh Question: What Does It Take to Have the Same Style of 

Instiation (Spread) All Over the Country? 

Answer: Muallim and money. 
Our Twelfth Question: What Procedures Do You Think For Ecnebi 

Language and Facility?  

What does the breeding of the darulfü depend on. What are the Needs 

of Various Faculties? 

Answer: To have ecnebi languages in schools published by the 
scholars whose mother language is that language. The need for night 
language lessons, the reward of the muallims who translated a work 
from the ecnebi language by learning the language, the ecnebi language 
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of the courses such as history-i public and history-i national in the 
schools. “Mustafa Rahmi” of the Royalty and Translation Council. 

Our Thirteenth Question: What Would You Think to Heat up, Support 

(benefit) the Public to Iptidai Education? 

Answer: According to the needs of the 19th, schools should be 
opened and valuable scholars should be raised. 

Our Fourteer Question: What Kind of Redemeasing and Motherland 

Does The Maarif Iror have to do to fulfill its duty? 

Answer: He should consult with the contractors and give 
everything to his people. “Muallim Sırrı”  

The results of the survey conducted by The Hakimiyet-i Milliye 
newspaper with the people who directed the educational understanding 
of this period are very important in terms of reflecting the educational 
understanding of the period. When the answers to the fourteen 
questions asked in the survey are examined, the educational problems 
of the period of national struggle will arise; Increasing the budget 
allocated to the maarife both improves the quality of education and 
eliminates the economic difficulties of the education and increases the 
motivation of the teacher. While all western countries allocate large 
budgets, it is emphasized that we must increase this budget. National 
mobilization should be announced, every citizen should contribute. 
They stated that the muallims left their professions due to the shortage 
of livelihoods, that the salaries of those who were lower than him as a 
position were done unfairly, and as a result, they could not be found in 
their place and that a very important problem would occur in terms of 
raising future generations. 

The point at which the Turkish education staff agrees on the issue 
of education can be indicated as follows: According to Ergun, 

The most important shortcomings of Turkish education are 
teachers, money, general education law, educational 
organization, a specific education policy and the lack of 
principles and systems yet” (Ergün,1982;31-32) 

RESULT  

The period of national struggle has been a turning point in Turkish 
history with its unique features. In addition to reflecting the political, 
economic and cultural activities of the previous period, it formed a 
structure that would constitute a detemel to the later republican period. 
Tanzimat and ii. The period that began with legitimacy brought many 
innovations to public life. There have been changes in society’s 
structure of opinion. The idea of empire has completely disappeared 
and the idea of becoming a national state has been adopted in this 
period. 

As a result of the victory won by the national struggle, a new change 
has begun in Turkish history. The old state was replaced by a modern 
state new regime. In a short time, this newly established state has started 
to make reforms in the structure of the government that concerns 
society. You were the pioneers of these reforms, and there were 
teachers. Discussions in the press: Maarif Organization and Structure, 
Problems in Primary Education, Economic Problems of Teachers, 
Maarif Congress, Hakimiyet-i Milliye newspaper On August 5, 1923, 
the questionnaire “Answer to Our Fourteen Questions” on the subject 
of “Answer to Our Fourteen Questions” is an indication of how much 
the period attaches importance to education. Undoubtedly, the Turkish 
press was of great importance in the win of the war of liberation and in 

the gathering of Turkish public opinion around this idea at that time. 
In this context, education and training policies, teachers’ problems and 
in particular the maarif   congress reflect on the press as headlines from 
the first page, which put the press’s emphasis on education. As a result, 
the education and teacher problems inherited from the education 
discussions published in the press from yesterday to today continue 
today. However, although the most important awareness of the period 
of national struggle in education is the war in the country, it is a very 
important event that the problems of education are discussed and 
solution proposals are presented and made headlines in the press. 
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Periodicals 

Hakimiyet-i Milliye Gazetesi 

Açıksöz Gazetesi 

İrade-i Milliye Gazetesi 

Peyam-ı Sabah Gazetesi 

İstiklal Gazetesi 

Karagöz Dergisi 

Muallimler Mecmuası 

 

APPENDIX 1 

 
Hakimiyet-i Milliye Newspaper, 5 August 1922: Questionaire: Answers to our 14 Questions. 
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APPENDIX 2  

 
Muallimler Mecmuası, 12 December 1923: Teachers’ Anthem. 

 

APPENDIX 3 

 
Karagöz Magazine, 20 December 1919. 
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